Introduction

The EversonMuseumof Art presentSome Assembly Required: Collage Culture in
Post War America (Septembe27" 2002through January26™ 2003)and Pio
Galbis. Theseexhibitionspresent uniqueforumin which artandgeneral
classroonteaderscanexploreartidentity, culture andexpression.This packet
seekdo facilitate discussionn suchaway thatconceptsanbe easilytranslatedor
variousgradelevelsandcurricularinterests.

Our Objectives

The EMA providesthis packetto help educates adapttheseexhibition offeringsto
individual curriculumneeds. In addition,this packetshouldenableeachinstructor
to maximizethe benefitsof a guidedtour of the exhibits. We hopethatthe benefits
will beevidentin your students@vel of participationduringandaftertheir
museunvisit, aswell asin your students@bility to transfertheinformationthey
learnfrom theseexhibitsto otherprojects.

Overview of Contents

This packetpresentSome Assembly Required: Collage Culture in Post War
America througha variety of projectsthatincludewriting, discussionsart making
andexploration. Emphasiss placedon observatioranddiscussionalongwith
suggestiongor relatedprojectsthataddresdNew York StateLearningStandardsn
theVisual andEnglishLanguagéArts. A nunmber of slideshavebeenchoserfor
inclusionin this packetfor your classroomnuse.

At theendof this packetis aone-pagesurvey. Pleasdakea minutetofill it outand
addanyadditionalcomments/ou may hawe regardingthe usefulnes®f this packet.
We rely onyour feedbacko bestserveyour needs.

Visual Thinking Strategies

The EMA utilizestheinquiry basedstudentcenteredVisual Thinking Strategies
(VTS) curriculumin manyof its toursandsclool-musesm collaborations.We
encourageducatordo useVTS in the classrom to enablestudentgo discuss
worksof art on their own terms basedon whatthey seeandwhattheydecideis
interestingandimportant. A morecomprehesive explanatiorof VTS canbefound
attheVisual Understandingn Educationwebsite which we encourageou to visit
atwww.VUE.org. VTS is ausefultool to usefor severalnarrativeworksof artin
Some Assembly Required andPio Galbis. Therole of theteachemasfacilitatorin
this processs crucialto its successIf youwould like to know moreaboutVTS or
areinterestedn receivingtraining, pleasecall the EducationDepartmentt
4746064.



Introductory Activity

¥ Story Collage
Standads ELA #1, 4, Visud Arts#1
Materials: Old magazines with a variety of pictures/topics, tape or glue, pgper, scissors.

Collage and assemblage artists work with foundmaterials to create new obijects, images, and
ideas. Inthisactivity, students create a story collage, working within thelimits of given images.

o Workingaone in pairs, orin small groups students should receive afolder containing a
set of magazine pictures,

o A story mug becreated usng at least 5 of those pictures (characters can be Gnelded,Oi.e.,
all youngboysin the set are Johneven throughthey look different).

o Stories can bewritten down, or memorized for an oral presentation. Asachdlenge olde
students can write two versionsof the story for two different audiences, such as children
and adults or people from your hometown and out-of-towners.

MIRIAM SCHAPIRO

Slide Explode, by Miriam Schapiro, 1972.

Miriam Schapiro uses scraps of fabric and other materialsto create collages tha chalengeour ideas about
traditiond art materials. Schapiro® collages arerich in color and texture. Textureis an element of art
tha refers to the Geel Oof an object. Textures can bereal or simulated. Actual textures can befelt with
thefinges, while simulated textures are suggested by theway theartist has panted or drawn certain areas
of apicture. Because Shapiro@work is a collage made out of variousfabrics, thetextures you see in her
work are actual textures.

General Discussion Topics
¥ Thiscollageis an example of abdract art, meaning tha it does not show specific people, places, or

thingstha you can recognize. Ingead of trying to find a story in this collage, jug think abouthow
it makes you feel to look at it.

How would you describe the colors and shapes in the collage?

Wha are some of the paternsthat you see in thefabric?

Do the colors and shgpes remind you of anything?

Thename of thiscollageis Explode. Why do youthink it was named tha?

Do thecolors remind you of hat or cold? Why?

Do the shgpes make you feel calm or excited? Why?

How would this collagefeel if you could touch it?

O O O O O O O

Activities
¥ Writing about texture
Standads ELA #1, 3; Visud Arts#3

o Whilelooking at thedlide of the collage Explode, by Miriam Schapiro, discuss texture with
thestudents. Start alist onthechdkboad or on newsprint of al of the textures and
paternsthey can seein thecollage

o Now have them look aroundtheclassroom Can they find more texturesto list? If time
permits, go on a Qexture hunQoutside, or have students bring an object from home that
has an interesting texture. Addall texture wordsto thegrouplist.



o Havethestudents choo® five wordsfrom thetexture list to turn into simple poems. For
younge students, these can be ungructured poans. For older students, haku or cinquan
poems can offer more of achdlenge

o Poemsshould discuss thetexture, wha sort of object (or person or animal) has thetexture,
and how tha texture makes the student feel.

¥ Fabric History
Standads ELA #1;Visud Arts#3

Miriam Schapiro chose fabrics for her collages tha were significant to her own life, and thelives
of other women.
o Have studentslook carefully at the dide and choo® onepiece of fabric to think about
o Havethem free-write for 5to 10 minutes on what the history of tha piece of fabric might
be Wheredid it come from? Wasit worn, or used in some other way? Wasit pat of a
piece of clothing madefor a special event, or for everyday us? How old isit? Who wore
it orused it?

JOSEPH CORNELL

Slide Untitled, by Joseph Corndl, ca. 1950s

Joseph Corndl was called the GPoet of the Scrap HeapObecause of hisinterest in creating artwork from
foundobjects. Heis mog famousfor his shadow boxes, which conssted of foundobjects placed insde
of afoundcontainer, usudly aroundor rectangular box. Corndl was interested in the symbolism of the
objects and the assod ationscreated between the objects when placed togeher in abox. He often
imagined the histories of theimages and objects tha hefound

General Discussion Topics
¥ How dowe decidewhat to throw away? Isit possible tha wha onepersonthinksis garbage
could be consdered valuable by another person?
¥ Wha are thethingsyouthrow away themog every day? Could there be another use for any of
thos objects?

Activities
¥ Imagined Histories
Standads ELA #1, 3

o Find an object tha has been discarded (at home, at school, onthestreet, etc.) Imaginea
history of tha object. What wasits use before it was discarded? Wasiit part of alarger
object? Did somebodyown it andtake care of it at onetime? How did it end up where
you foundit?

o Have students write anarative, either from the point of view of the object, the previous
owner, or thefinde.

¥ Found Fiction (adgpted from an activity developed by Judy Shasek)
Standads ELA #1, 3,4
Materias: Containers (shoeboxes, cigar boxes, old lunch boxes), 8-12 foundobjects, flip chart or
white boad for grouptalk/mind mapping



©)

Invite your class to look for some object (at home, on the street, etc.) tha they findto be
interesting, curious odd or idea provoking. It could be anything that catches their eyeN a
scrap of paper, agizmo, a piece of cloth, an abandonel toy. The object should be brought
into class by theassignad day. (Discuss appropriate and ingppropriate "collectibles’ if you
think that might be necessary).

On theday of thelesson, lineall the objects on atable. Each writing activity will require 8-
12 objects. (For children in grades 2-3, three or four objects may be easier to work with.)
Have the students group and re-groupthe objects into GamiliesOof 8-12. Discuss why they
want some groupe together. Asyou get all of theobjects organized into groups tuck them
into therr "treasure box." This can be any sort of box, butthe more interesting the box, the
more the entire collection gansin writingintrigue

Lineupthecollection of 8-12 objects your group has decided to work with first. Be sure
each child can see the collection. Begin to have the students arrangethe objects
(kinesthetic/spatial) in the order the objects could beused in a story.

Asideas, words, thoughs and possible titles are offered, have ateacher or student write
these ontheboad or flip chart. Once astory thread has been started, create atitle for the
story or poam. Use that as the center of amind map. Allow the children to pick up and
toudh the objects as they offer thar thoughs and ideas for the mind map.

After thediscussion, you can have the children create the story in many ways. They can
developit orally or in writing, in groupsor individudly. Be sure tha thewords ideas and
mind mapsthey created as agroupare visible to al asthey write.

Once a story has been developed with this collection, the other collectionscan beused as
writing station prompts at other times.

ROMARE BEARDEN

Photocopied image  Before the Dark, by Romare Bearden, 1971
Romare Bearden was a soda worker in New York City. Hisartwork reflects the people and situaions he
encountered in hislife, especialy at work.

Gengad Discussion Topics:

¥
¥

¥

Activities

How might Romare Bearden@job have affected his artwork?

Who can bean artist? Do you have to work full-time at your artwork in order to bean arti<t,
or can you have another job, aswell?

Wha mightthe bendfits be of having another jobin additionto being an artist? The
drawbacks?

¥ Story Circle
Standads ELA #1, 4; Visud Arts#3

O

O

Have students sit in alarge circle, with oneperson holding the copy of Romare Bearden®
collage Before the Dark.

Thefirst pasoninvents the opening line of astory tha thisimage could bean illudration
of. Thepicture isthen passed aroundthecircle, each person contributingalineof the



story. Thestory mightveer consgderably fromthevisud informationin thepicture, butif
astudent gets stuck for ideas, he or she can always refer to theimagefor prompts.
Creative craziness count!

o Forolde students, this exercise could bedonein small groups with the story written one
lineat atime, then passed to the next person.

¥ Job Journal
Standads ELA #1, 3; Visud Arts#4
o Romare Bearden took many of hisideas for images from situaionshe encountered at his
job.
o Have students research a specific occupaion and create a character tha has this
occupéion. Then have them write ajoumd that details this person@life for three days.

¥ Found Poem
Standads ELA #1, 2

o Have students goto a particular environmentN for example, the cafeteria, a grocery store, a
shopping mall, apublic parkN andwalk aroundfor awhile.

o Havethem keep alist of soundsor write down thingsthey overhearN convesations bits of
songs loudgpesker announ@ments.

o These notes can then beworked into a poan tha suggests the atmospheae of the place, or
ther feelingsaboutthe place.

o Have students practice dramatic readingsof their poems. Perform them totheclassor at a
back-to-school night

THE MUSEUM VISIT

¥ A Question of Comprehension
Standads ELA #1, 3

This activity is designed to make students aware of theimportance of careful reading,
comprehenson, and fact retention. It resembles the Qelephonegame.O

o Dividetheclassinto rows of several students. Make sure each student has a piece of pgper
and apen or pendl. Also, each child whowrites an origind letter should receive a pgper
clip.

o Thefirst student in each row writes theorigind letter, each oneworking on a different
theme related to themuseum visit. Some theme suggestions

I A letter written home to parents explaining wha they should know aboutthefield
trip.

I A letter written to adocaent thanking her for thetour.

I A review of theshowfor alocal newspaper.

o After thefirst child in each row penshisor her origind letter, they should write #1 onthe
back of theletter, and pass theletter to thenext child in therow. Child #2 can read that
letter only once, turn it over, and then copy theletter from memory. When finished, child
#2 should turn his or her letter over, andwrite #2 on it, paper clip tha letter on TOP of
letter #1,and passit up. Theprocess should berepeated untl theletter gets to thefront
row.

o Collect each packet of letters, choosng students to read thefirst and last letter in each
letter collection, so kidscan compae. Discuss theimportance of reading carefully, and
conveying information accurately. Why isit important to read carefully? Comparethe



first letter to thelast letters. What kind of wronginformation would therecipient of the
last |etter have gotten? Why isthis important?

Tapeup each set of letters onthewall, indicatingwhich isfirst. AssignlettersA, B, C, etc.
to theremaining letters in the chan, and hangthem in randomorde bdow thefirst letter.
Let all the children walk aroundthe classroom and write down wha they think theorder
was for each groupof letters.

¥ Send a postcard
Standads ELA #1, 4, Visud Arts#1
o Hand out pieces of tag boad cut to the size and shgpe of a pogcard.
o Lead studentsthroughawriting preparation exercise (such as clugering or idea webs)

aboutthar visit to themuseum. What did they see? Do they remember a specific piece of
artwork? Whodid they gowith? Wha was ther favorite part of theday? Would they
want to visit again?

Have students write four sentences tha best communicate thar main ideas aboutthe day
ontheback of the pogcard, then have them create a drawing or collage aboutthe day (or
abouta specific piece of artwork) onthefront

Hang the pogcardsfrom string on a bulletin boad in the classroom (so tha both sides can
beviewed), or have students mail them to the people for whomthey were written.

¥ Our day at school, compare/contrast
Standads ELA #1

Sources:

o Ask studentsto fold a sheet of paper in hdf length-wise. Theleft hand side of the
paper will beused to write aboutatypical day at school, theright hand sidewill be
used to write aboutthe day they visited themuseum.

o Have students braingorm specific elements of atypical school day (howthey gotthere,
who they saw, howthey started theday, what they ate, where they ate, etc.). After
writing short phrases aboutthos elements on theleft hand side, have students compare
and contrast those same elements on therighthand side, referring to theday they
visited the museum.

o Phrases may bedevelopel into full sentences or anarative.

¥  www.proteacher.com
¥ http://servl.ncte.orgheach//Shasek21131shtml
¥ Writing with Multiple Intelligences, by EdnaKovecs. BlueHeron Publishing, 1999.



